Before delivery

Before delivering face to face please check you have for each attendee:

Copy of slide handout Copy of handbook

Copy of toolkit
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Today’s training

Preparation Participation
Accessibility Resources and links

school.training@annafreud.org
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Who we are

We are a world leading children’s mental health charity, pioneering
mental health care and support for children, young people, and their
families for over 70 years.

Our mission is to close the gap in wellbeing and mental health by
advancing, translating, delivering and sharing the best science and

practice with everyone who impacts the lives of children and families.

We recognise that discrimination and inequality undermine the
opportunity for every child to thrive. We aim to be ambitious in
driving change in ourselves and supporting change in those we work
with, towards a more equitable society.
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https://www.annafreud.org/about/
https://www.annafreud.org/about/diversity/
annafreud.org/about/diversity

Our work

We believe that by working in collaboration with
communities and professionals, together we can scale up
our support for children, young people, and their
families.

At Anna Freud, we champion research and innovation,
along with clinical support for children and families. We
continuously work in partnership with those of which we
serve.

This expertise informs our training and ensures it is not
only from a strong evidence base, but has the voice of
children and families at its heart.

Research
and
innovation

4

Clinical
support for
children
and families

Knowledge
dissemination

Partnerships
and
Collaboration



Looking after ourselves

The focus of our training is the wellbeing of children, young people, families and school staff.

Through our own lens of experience, we will relate and connect to the content in different
ways, either personally, professionally or both.

It is important that you participate in a way that allows you to feel safe and comfortable.

Step away or take a break if you need to. Reach out if you need support or would like to skip
an activity.

Please be respectful of differing opinions and experiences. Share with care.

¥ Anna Freud



Training overview

* Introductions * Introductions and overview of policy 9.00 - 9.45

e Module 1 « What is the link between school attendance and 9.45 -11.00
mental wellbeing?
 Why does it happen?

Break 11.00 -11.15
* Module 2 A whole school approach to school attendance 11.15-12.30

and mental health
« Collaborative parent/carer partnership

Lunch 12.30 - 1.00
 Module 3  Workshop - assessment and formulation 1.00 - 3.00

Break 3.00 - 3.15

 Workshop - strategies and interventions 3.15-4.15

 Finish and close 4.15 - 4.30



Learning outcomes

By the end of today’s training session, you will have:

Further understanding of school attendance and mental
wellbeing.

Recognised the positive impact of using a relational approach.

Increased awareness of the perspectives of children, young
people and families who have personal experience of EBSA.

Deepened understanding of evidence-based interventions and
strategies to use as part of a whole school approach.

Experience of selecting appropriate resources to assess and
plan support of school attendance and mental wellbeing.

¥ Anna Freud



Introductions

Getting to know each other

« When and where
you bought them

* Where the shoes
have travelled to

* The story behind
them

¥ Anna Freud



Activity: What do you hope to (1) =
get out of today’s training?

Think about your ‘journey’ around school attendance School

attendance and
mental wellbeing

* Why this training?

yyyyyyyyyyyy

*  Why you? Your role within your setting?

:\ Anna Freud



Attendance in the news

Almost two million pupils regularly
missing school

By Branwen Jeffreys

One in five children regularly misses
school, figures show

By Andre Rhoden-Paul

& GOV.UK

Home > Education. training and skills

Press release
New regulations for schools in next
stage of attendance drive

Every state school in England will now share their daily
attendance registers across the education sector.

From: Department for Education and The Rt Hon Gillian Keegan MP
Published 29 February 2024

March
2022

February
2023

September

Pupil absences remain above pre-
Covid levels

B o

By Hazel Shearing

¥ Anna Freud

2023

January
2024

Press release
Major national drive to improve school
attendance

Attendance hubs to more than double to support 1,000 more
schools and £15 million investment to expand the attendance
mentor pilot programme.

From: Department for Education and The Rt Hon Gillian Keegan MP.

Published 8 January 2024

February

2024

August
2024

Department
for Education

Working together to
improve school
attendance

Statutory guidance for maintained
schools, academies, independent
schools and local authorities

August 2024

What next?


https://www.bbc.co.uk/news/education-60659304
https://www.bbc.co.uk/news/education-64747813
https://www.bbc.co.uk/news/uk-66701748
https://www.gov.uk/government/news/major-national-drive-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance

Policy and
practice

« Recognising and using data
* National and local guidance

. 4
&
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Using the handbook

Reading list
Guidance documents:

1. | Working https://www.gov.uk/gove | Notes
together to rnment/publications/work
improve school | ing-together-to-improve-
attendance school-attendance

2. | Mental health https://www.gov.uk/gove
issues affecting | rnment/publications/ment
a pupil's al-health-issues-affecting-
attendance: a-pupils-attendance-
guidance for guidance-for-schools
schools

3. | Transforming https: / /www.gov.uk/gove
children and rnment/consultations/ tran
young people's sforming-children-and-
mental health young-peoples-mental-
provision a health-provision-a-green-
green paper paper

4. | Promoting https: / /assets.publishing.s
children and ervice.gov.uk/government
young people's /uploads/system/uploads/
mental health attachment_data/file/102
and wellbeing 024%/Promoting_children

and voung people s men
tal_health_and wellbeing.
pdf

5. | Social, https: / /www.nice.org.uk/
emotional and guidance/ng273/resources
mental /social-emotional-and-
wellbeing in mental-wellbeing-in-
primary and primary-and-secondary-
secondary education-pdf-
education NICE | 66143833987525
guidelines

6. | Resources for https: / /assets.childrensco
families mmissioner.gov. uk/wpupl

oads/2022/12/aaa-guide-
for-parents-on-school-
attendance.pdf

* Today's training handbook
provides a reading list for the
guidance documents we will
discuss.

School
attendance and
mental wellbeing

DELEGATE HANDBOOK

¥ Anna Freud



Working together to improve
school attendance guidance

All schools must have an attendance policy.

This is now statutory guidance since August 2024.

Working together to
improve school
attendance

Statutory guidance for maintained
schools, academies, independent
schools and local authorities

August 2024

¥ Anna Freud



https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance

Statutory since August 2024

Build strong relationships and work jointly with families, listening to and understanding barriers to
attendance and working in partnership with families to remove them.
\ J
( )
Develop and maintain a whole school culture that promotes the benefits of high attendance. w
o y for Education
( N\
Have a clear school attendance policy which all staff, pupils and parents understand.
. J/
( N
Share name and contact details of senior (SLT) member of staff as Attendance Champion. Working together to
N y improve school
( ) attendance
Dally attendance returns Statutory guidance for maintained
schools, academies, independent
b i schools and local authorities
( N
Regularly monitor and analyse data to identify and support
8 y August 2024
( )
Share information and work collaboratively with other partners
o J
e N
Be particularly mindful of pupils absent from school due to mental or physical ill health or their special v
educational needs and/or disabilities, and provide them with additional support.
\ P PP , Anna Freud



https://www.gov.uk/government/publications/working-together-to-improve-school-attendance

Focus from August 2024

‘Schools must take a ‘support-first’ approach to help learners and their
families to tackle barriers to attendance’.

‘Particular emphasis on the importance of support for pupils with SEND and
mental ill health who often need more individual consideration due to wider
barriers... encouraging early intervention and close working with families to
address their individual needs’.

Every state school in England will now share their daily attendance registers
across the education sector.

¥ Anna Freud

Working Together To Improve School Attendance -
August 2024



https://www.gov.uk/government/news/new-regulations-for-schools-in-next-stage-of-attendance-drive?utm_medium=email&utm_campaign=govuk-notifications-topic&utm_source=07a9ca78-5322-45db-8327-81e2f762bfa9&utm_content=immediately
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance

Live data - daily attendance returns

Evidence-base

Headline school
attendance data
from national and
local authorities is
published on
Explore Education
Statistics every 2
weeks:

Headline facts and figures - 2024

Overall absence rate

during week commencing 15 July 2024

Overall absence rate

7.2%

academic year 2023/24

Persistent absence rate

20.7%

academicyear 2023/24

Authorised absence rate

5.2%

during week commencing 15 July 2024

Authorised absence rate

4.7%

academic year 2023/24

This release covers the full 2023/24 academic year, up to 19 July 2024.

Unauthorised absence rate

5.0%

during week commencing 15 July 2024

Unauthorised absence rate

2.5%

academic year 2023/24.

The attendance rate (proportion of possible sessions attended) was 89.8% across all schools in the week
commencing 15 July 2024 The absence rate was. therefore. 10.2% across all schools.

By school type. the absence rates across the week commencing 15 July 2024 were:

* 7.2% in state-funded primary schools (3.8% authorised and 3.4% unauthorised)
* 13.8% in state-funded secondary schools (6.7% authorised and 7.1% unauthorised)
* 14.5% in state-funded special schools (9.9% authorised and 4.6% unauthorised)

The data shows that the attendance rate across the academic year 2023/24 was 92.8%. The absence rate was.

therefore, 7.2% across all schools.

By school type, the absence rates across the academic year 2023/24 were:

* 5.5%in state-funded primary schools (3.9% authorised and 1.6% unauthorised)
* 9.1% in state-funded secondary schools (5.5% authorised and 3.6% unauthorised)
* 13.0% in state-funded special schools (9.7% authorised and 3.3% unauthorised)

By pupil characteristics. the absence rates across the academic year 2023/24 were:

meals

with no identified SEN

7.3% for female pupils and 7.1% for male pupils

11.1% for pupils who are eligible for free school meals and 5.8% far pupils who were not eligible for free school

13.3% for pupils with an Education, Health and Care (EHC) plan, 10.9% for pupils with SEN support and 6.5%

« The more detailed pupil attendance
dashboard is updated fortnightly:

Pupil attendance and absence in schools in England

st was lsst updted on 2024-08.08

Background info

¥ sulerdsts g e
secandary ané tiom ofbreshdouns. o Ees) data and thatthay are based o subsct of
slactingfortrer Regn o Lozsl Auth sehocls, the e
regular ational Statatcs on ool evel brasiedours)
Youcannavigste directly totabs of the cashboard using the Headlines, Reasons’and Local authoriy datslinks below. 2o atond et sk
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dite, depending on drepdonn selacted. Thiz rumberis s s scheols spt intosharing of cats, .
may change over time.
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= i school i { o alschool populston, the otsl
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support earlier.

https://www.gov.uk/euidance/share-your-daily-school-attendance-data

https://www.aov.uk/euidance/share-your-daily-school-attendance-

data#full-publication-update-history

:‘ Anna Freud



https://department-for-education.shinyapps.io/pupil-attendance-in-schools/
https://department-for-education.shinyapps.io/pupil-attendance-in-schools/
https://www.gov.uk/guidance/share-your-daily-school-attendance-data
https://explore-education-statistics.service.gov.uk/find-statistics/pupil-attendance-in-schools
https://explore-education-statistics.service.gov.uk/find-statistics/pupil-attendance-in-schools
https://department-for-education.shinyapps.io/pupil-attendance-in-schools/

Communicating with families

;
Ways to communicate
_

[Methods of communication \ Guidance

(Letters and emails ‘ Too[kjt for schools: communicating with
: S families to support attendance

Text messages Updated 19 August 2024

(Phone calls

b
Face to face meetings
g

About the research

.2 AnnaFreud



https://www.gov.uk/government/publications/working-together-to-improve-school-attendance/toolkit-for-schools-communicating-with-families-to-support-attendance

Statutory guidance - updated

Department
for Education

Summary table of
responsibilities for
school attendance

Statutory guidance for maintained
schools, academies, independent
schools, and local authorities

Published 19 August 2024

Department
for Education

Children missing
education

Statutory guidance for local authorities

August 2024

¥ Anna Freud


https://assets.publishing.service.gov.uk/media/66bf301e253aee7aafdbdfea/Summary_table_of_responsibilities_for_school_attendance_-_August_2024.pdf
https://www.gov.uk/government/publications/children-missing-education

Mental health issues affecting
attendance

‘2!@3‘ i

Summary of Support for pupils
responsibilities where a mental
where a mental health issue is
health issue is affecting attendance
affecting attendance Effective practice examples

February 2023
February 2023

¥ Anna Freud


https://www.gov.uk/government/publications/mental-health-issues-affecting-a-pupils-attendance-guidance-for-schools
https://www.gov.uk/government/publications/mental-health-issues-affecting-a-pupils-attendance-guidance-for-schools

Activity: what is your local ()0 mintes
offer?

* Research what local support is available to you School

attendance and
mental wellbeing

Consider: o
» Local authority attendance team
* MAT/academy trust

« Educational psychology team

» Charities/other

:\ Anna Freud




uidance available - access these materials

‘EBSA’ -2

3 School Non-Attendance
dlm':ﬁnxluding Booklet One: Information and Guidance. BASED SCHOOL
Sextiony AVOIDANCE GUIDANCE

based
school avoidance (EBSA)

STRATEGY & TOOLKIT

EDUCATIONAL Version 2
PSYCHOLOGY Published: November 2023
SERVICE .
ncash
. Iancashire.govuk Lgounty el N
Gouncl

LET’S TALK... We Miss You

Best practice and guidance for
maximising school attendance

«.2 AnnaFreud

including emotionally based

school avoidance Salford City Council
Lincolnshire*



https://bromleyeducationmatters.uk/Page/18350
https://www.tradedservices.wakefield.gov.uk/Services/3604
https://schools.essex.gov.uk/pupil-support-and-wellbeing/social-emotional-and-mental-health-semh/essex-lets-talk-resources
https://www.lancashire.gov.uk/practitioners/supporting-children-and-families/send/education-workforce-development-send/ebsa-guidance/
https://www.partnersinsalford.org/salford-0-25-advisory-board/salford-thrive-ehwb/emotional-barriers-to-school-attendance-ebsa/
https://www.staffordshire.gov.uk/Education/Access-to-learning/Graduated-response-toolkit/School-toolkit/EPS-school-support-information-and-resources/School-non-attendance-guidance/School-non-attendance-guidance.aspx
https://professionals.lincolnshire.gov.uk/downloads/file/2548/lincolnshire-s-ebsa-pathway

The voices of
children and young
people,
parents/carers,
and schools.

_\ Anna Freud




Participation - our champions

School
attendance and
mental wellbeing

DELEGATE HANDBOOK

School Champion: Ben

Parent Champions: Nicola and Lorna

«.2 AnnaFreud



If you have avoided school
what was the reason?

«.2 AnnaFreud



Activity: Menti and Discussion - .
Em and Kelly

* How did the video make you feel?

« What can we learn from the videos?

;\ Anna Freud



Module 1

What is the link
between school
attendance and
mental wellbeing?

How do we define Emotionally Based School
Avoidance and what are some of the
possible causes?

Y Anna Freud



Emotionally Based School Avoidance
(EBSA)

« EBSAis not a stand alone medical or Q
psychological condition o
* It is an umbrella term used to describe

behaviours of learners who have
difficulty in attending school, often
due to underlying factors

Unique to each individual.

¥ Anna Freud



The function of non-attendance

There is no single cause of non-attendance; there are many possible factors. Research
suggests however that there are four key functions (reasons) for school avoidance

To a:’/gl,]thfjhOOl Home related
stressors rEasons
What is pushing the = o Whatis pulling
child AWAY from 2 - "IE the child
school? To avoid social To ensage in —  TOWARDS home?
situations fg S d
and/or preterre
N activities
activities N

¥ Anna Freud


https://www.staffordshire.gov.uk/Education/Access-to-learning/Graduated-response-toolkit/School-toolkit/EPS-school-support-information-and-resources/Emotionally-based-school-avoidance/Emotionally-Based-School-Avoidance-Guidance-SCC-EPS-Sept-2020-PDF.pdf

Does language matter?

Extended
Truant Anxiety School Non-
Based School Attendance :
Avoidance Emo.t1onal
Barriers to
School
School Anxiety Attendance
refuser Related Non -
Attendance
Emotionally Emotionally
Based School Based School
Refusal Avoidance

Non -

attendance

?

¥ Anna Freud



Where does the problem lie?

barriers

¥ Anna Freud


https://www.youtube.com/@grrand_neurodiversity/featured
https://www.youtube.com/watch?v=J4xFMUkuClA

Emotional wellbeing develops
through our environment

Macrosystem

¥ Anna Freud



Continuum of wellbeing

Emotional wellbeing is not a fixed state.

It is a dynamic, constantly evolving process.

Emotional health can fluctuate throughout a person’s life.

It can be influenced by a range of internal and external factors, such as life
events, relationships, stressors, and learnt coping strategies.

Healthy

Coping

Struggling

Unwell

¥ Anna Freud


https://www.centreformentalhealth.org.uk/blogs/mental-health-all-working-across-spectrum
https://www.centreformentalhealth.org.uk/mental-health-all-working-across-spectrum/

10 minutes

Discussion:

[Macrosystem |

In your setting, can you think of any
particular children and young people
who may be more vulnerable?

* Why might this be?

;\ Anna Freud



Intersectionality

Social GGRRAAACCEEESSS

¥ Anna Freud



Neurodiversity

* Neurodiversity refers to the diversity of
human minds meaning it is expected for
brains to be different and unique.

- "
7’ o
V4 A Y

I Thenatural \
I diversityof |
\ human minds

\ '4

~ s’
S

Diversity

* Neurodivergent children and young
people are more likely to be impacted
by EBSA.

“Although they may appear to be coping at
school, autistic young people can
experience high levels of stress and
anxiety... If the triggers for this behaviour
are not identified and addressed at school,
it can lead to emotional based school
avoidance and mental health needs”

Autism Education Trust

¥ Anna Freud


https://www.autismeducationtrust.org.uk/sites/default/files/2023-06/school_stress_and_anxiety.pdf

Neurodivergent needs

Masking: Children often mask to fit into neurotypical norms. Masking can lead
to poor mental health, exhaustion and low self-esteem.

Moods: Neurodivergent children’s development is different from their
neurotypical peers, including emotional regulation. The brain and body
processes information differently, meaning the usual techniques may not be
appropriate.

Demands: Different sensory processing needs can mean the demands of
school in a neurotypical world can easily overwhelm a neurodivergent child.
Meaning they can easily be triggered into meltdown or shut down, often
perceived as defiance or challenging behaviour.

¥ Anna Freud



Missing in school before missing from
school

Persevering for up to for 8-9 years In some cases, students entirely
more, before finally stopping absent from lessons, despite being
attending. recorded as present in school.
Reports of wanting to stop going to Within this time, multiple examples of Being out of school provides
school as early as their first year. informal absences that do not show relief and worry for most of the
up in official statistics. young people.

¥ Anna Freud


https://www.youtube.com/@grrand_neurodiversity/featured
https://www.youtube.com/watch?v=J4xFMUkuClA

Risk factors that may challenge children and young
people’s school attendance and mental wellbeing

School
Bullying
Exam stress
Transition
Exclusion
Environment

N

\

Home

Divorce/Separation
Conflict

ACEs/Trauma
Poverty

Young Carer

Lifestyle
CCE
Iliness
Poor Self Esteem
Peer Pressure
Social Media

Intersectionality

SEND
Neurodivergence
Disability
LGBTQIA+
Child looked after

>/

«.2 Anna Freud


https://mentallyhealthyschools.org.uk/risks-and-protective-factors/

Enhancing wellbeing by increasing
protective factors: The balancing act

Protective Risk factors
factors
Coping
skills
se of N
S:\nongmg Transition
Peer
hool | |
Sra\\\‘;ier;\(’:\ment re\at\onsh\ps
&

®» Anna Freud


https://www.annafreud.org/news/trusted-relationships-and-mental-wellbeing-what-we-learned-from-headstart/
https://www.annafreud.org/news/trusted-relationships-and-mental-wellbeing-what-we-learned-from-headstart/

Activity: Menti and Discussion ()

What protective factors can the school environment offer?

You might think about this in terms of:

Individual
Family and Friendships E%:;‘;:;,;:;,g

Community —
Learning environment

:\ Anna Freud




Protective factors that may support children and young
people’s school attendance and mental wellbeing

School
Secure adult

Emotional literacy

skills
Peer network

Problem solving
skills

Individual

Family Community Resources
Supportive Strong community Positi ‘
. . ositive coping
relatolons.mps Acceptance strategies
Validation Belonging Healthy self esteem
Autonc?my Safety Interests and
Security hobbies

«.2 AnnaFreud


https://mentallyhealthyschools.org.uk/risks-and-protective-factors/

What does the research tell us?

Enhancing protective factors within the education setting:

“Think about it like building with layers of Swiss cheese.
There will be gaps at each layer, and if you’re relying on
just one of those layers there’s a greater chance of
falling through the gap. But the more layers you build
with, the more gaps are closed.”

Professor Jess Deighton

:\ Anna Freud

https:/ /www.annafreud.orge/news/ trusted-relationships-and-mental-
wellbeing-what-we-learned-from-headstart/



https://www.annafreud.org/news/trusted-relationships-and-mental-wellbeing-what-we-learned-from-headstart/
https://www.annafreud.org/news/trusted-relationships-and-mental-wellbeing-what-we-learned-from-headstart/

What were some of your
challenges regarding
attendance?

<2 Anna Freud



Discussion

What can we take from Ben’s approach?

;\ Anna Freud

School
attendance and
mental wellbeing

DELEGATE HANDBOOK

5 minutes




Break

‘ t - 15 minutes

_\ Anna Freud



Module 2

A whole-school
approach to
attendance and
mental health

* Collaborative parent/carer
partnership

L

Y Anna Freud



Using a graduated response

|

* Whole-school approach
Universal }  Staff Training
* Psychoeducation
« Ethos and Culture

:‘ Anna Freud



What is a whole-school approach?

Curriculum
An ethos and teaching and
environment that learning to promote

promotes respect and resnllence_and
values diversity support social and
emotional learning

Targeted
support and Enabling
appropriate Leadership and student voice to
referral management that influence
supports and champions decisions
efforts to promote
emotional health and
wellbeing
Staff
Working with development to
Parents support their
and carers own wellbeing
and that
Identifying need of students
and monitoring
impact of
interventions

/ A whole-school approach \
involves all parts of the school
working together and being
committed. It needs partnership
working between senior
leaders, teachers and all school
staff, as well as parents, carers

\ and the wider community. /

¥ Anna Freud


https://www.gov.uk/government/publications/promoting-children-and-young-peoples-emotional-health-and-wellbeing
https://www.gov.uk/government/publications/promoting-children-and-young-peoples-emotional-health-and-wellbeing
https://www.gov.uk/government/publications/promoting-children-and-young-peoples-emotional-health-and-wellbeing

School attendance is everyone’s

responsibility

The importance of a
whole school approach

1. Shared ethos and
understanding

2. Tailored, multi-faceted
support

SENCO

Pastoral/HQOY/
Class Designated

teacher/Form Safeguarding
tutor Leads
Attendance ,
team CiC/LAC
, Designated
/officer Teachers

Parents/Carers



5 Steps to mental health and wellbeing
framework:

A whole-school or FE college approach

Leading Working Understanding
Change Together Need

Promoting Supporting
Wellbeing Staff

¥ Anna Freud


https://www.annafreud.org/resources/schools-and-colleges/5-steps/

Activity: Reflect on your current whole school approach

What would be a priority area for your setting?

* Whole school training

Which do you prioritise an

Ethos
Policy

d how?

Lincolnshire

EB»SA Self Audit Tool

The f.m.:hovul Based School Avoidance {EBSA) Self Audit Taol can be used as part of the Initial Steps within Lincolnshire’s EBSA Pattw ay, where the focus s
ntervertion & effective whole schoal systems. Schoolplays a key role in the identification of children and young people wha are currently

ing or are at rskof EBSA. it s important for schoals to develap effective whole schoal systems to support young people, be vigilant to early
indicators and emplay a tharough assess, plan,do and review cycle placing the child ar young persan ot the heart of the interventions.

Schooks should take a preventative measure towards EBSA, with a focus on early intervention and prevention. it & important to identify the early warning
signs of EBSA. W unaddressed, the EBSA behaviours can become entrenched making it difficult ta intervens ance the child aryoung pe
education for some time.

on has been out of

The eight principles are linked to the DI and Public Health England document: Promoting children and young people’s mental health and wellbeing -
GOV.UK {www.gov.uk

The indicators listed bekow are suggested paints of reflection, designed to stimulate discussion and guide plans and developments. They are nat an
exhaustive list. Some will be mare / less pertinent o relevant far settings than athers. There will inevitably be cross-over with other audit documents

_related to areas such as mental health, attendance or whole schoal inclusion.

Name: Rale:

Name of Schoot: Date:

Principle 1 - Leadership and Management

There are dearly ientiied rokes and respansibilities amangst staff, induding a naminated senior member of staff wha oversees EBSA palicy and
practice. SENCo, MH Lead and pastaral team have status within the schaol and work collaboratively. Seniorleadership team embody and madel
school values from the topdawn

Indicatars: Yes | No | Evidence Action or fallow up {Wha,
what & by when)

Emotional wellbeing is seen 2 everyones
responsibility across the continuum from
development of strengths and wellbeing ta targeted
intervention.

School
attendance and
mental wellbeing

DELEGATE TOOLKIT
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https://professionals.lincolnshire.gov.uk/downloads/file/2531/ebsa-self-audit-tool

Parent and
carer

partnership

Working collaboratively
with parents and carers
through building a
relationship of trust.

_\ Anna Freud




Training for managing parent/carer
relationships

Teacher+tapp:

Have you ever received training for managing
parent relationships (e.g. at parents evenings,

calls home, etc?

« 52% of respondents had never
2% had any training.

During my initial teacher training year

During my NQT/ECT period

[ 13%

Onan NS e L « Those that had received some
%’ingafter-schooltraining - training WaS during initial

- teacher training year.

[
Another teacher taught me
— 3 17%

Another form of training

0 4%

| have received no training in how to

communicate with parents

e 52%
Not relevant / cannot answ

0 3%

9,948 responses on 30th Januar y 2024

<. Anna Freud



If your child avoided school
what was the reason?

«.2 Anna Freud



Activity: Discussion and Menti - (O)s minues
Nicola and Lorna

* How did the video make you feel?

School

mental wellbeing

« What can we learn from the videos?

;\ Anna Freud



Collaborative Participation

How can we facilitate
space for different
viewpoints, whilst creating
a shared understanding?

Child's
view

How can we engage the
family in a way that

reduces shame, accusation
and judgement?

What we need to hear What we maybe hear

Child's
view

:‘ Anna Freud



Parent and carer partnership

Partnership: Collaborative planning and problem-solving between parents or carers and
staff to solve children’s behavioural and emotional challenges.

Recognise that partnership with parents or carers is not always a given.

To best work with parents or carers, trust must be established.

Establishing positive relationships at the earliest point, so that when the time comes to have a
“high stakes” conversations, it feels safer for those involved.

Find out which parents or carers may need that “trust building” beforehand.

¥ Anna Freud



Parent or carer partnership

High-stakes conversations

Step out, make it
Silence safe and step back
in again.

Hostility

«.2 Anna Freud



Case study example

Parent
smelling of
alcohol during
a meeting
|
Stay with the
Escalate
: ) parent, seek to
immediately understand
Trust with Trust
family broken established
Access to
;’3;&‘)‘2’ to timely and
: relevant
increased support * Anna Freud



Reflection

What have you
taken away from

these experiences?

School
attendance and
mental wellbeing

DELEGATE HANDBOOK

“It only takes one
teacher to really

!}!

P —  —
M

- ———

‘ii‘l
B

“Giving me the “Dealing in a sensitive,

opportunity to voice supportive way is
what | think” hugely important”

“Make them feel “Empathy and trying
special” to understand”

¥ Anna Freud



Lunch

'r t- 30 mins

_\ Anna Freud



Module 3:
Strategies
workshop

How can we effectively
support a child / young
person experiencing
challenges in attending
school?

_\ Anna Freud




Using a graduated response

e Assess > Plan > Do > Review

Targeted * Personalised, systemic approach
 Evidence-based interventions

R

¥ Anna Freud



Assess, plan, do, review

attendance and
mental wellbeing

uuuuu HANDBOOK

e Monitor the progress made e Early identification
and adjust the plan for the o Information gathering
next steps (CYP/parent/staff)

 Further consultation with « Assessment tools

other agencies may be needed

» Continue cycle of Assess,
Plan, Do, Review

Review Assess e Formulation (5Ps)

C)

Plan « Co-produce a return to school
e Ensure resources and support action plan. Agree date of
are in place; good review. Share with all parties.

communication with school,  Co-produce a return to school
family and others pupil support plan with young
 Implement interventions person. Share with all parties

¥ Anna Freud



Assess

Assess

Building up a holistic picture of
the contributing factors to EBSA

_\ Anna Freud
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- €¢ )
op t]pS to "assess Assess
N 4 )
.. Gaining a holistic picture of the child or young
Systeml,c HIEHETE , person’s experience. What’s happening in the
e.g. 5 P’s formulation background. Using this understanding as a
J “working hypothesis”.
N g hyp Y
/ . . o o . \
Using tools to refine understanding Identlfymg.speaﬁc tools tp help gain an
e.g. card sort activity, mapping exercise, understanding of the function of the non-
timetable RAG attendance.
- /
J
. . h
Triangulating - N
e.g. speaking to parents and carers, key Pull together all relevant information to gain an
members of staff and any mental health in-depth assessment to support planning
professionals working closely with the process.
child or young person. y - /

y




Assess

Systemic Picture

Using formulation

'_\ Anna Freud




Building a systemic picture Assess

School
 Considering the systems around the environment

child / young person allows us to

highlight gaps in our understanding

and approach the situation more

practically. Family Young Life

environment person experiences
» Facilitates tailored and personalised
support, helps to highlight any
potential barriers early on.

. ) ) S
« Identifies risk and protective networks
factors.

¥ Anna Freud



The 5Ps formulation Assess

What made me vulnerable Triggers for the most
in the first place recent episode
(predisposing factors) (precipitating factors)

N rd

“The problem -
presentation’

Things that keep ‘the
problem’ going
(perpetuating factors)

Positive things I’ve got going
for me
(protective factors)

¥ Anna Freud




Activity - Formulation (5Ps) 10 mintes

» Using the case study information
about Layla, complete a Er——
formulation/ 5Ps in your handbook

School
attendance and
mental wellbeing

DELEGATE HANDBOOK

Positive things that I've got going for me (Protective factors)

:‘ Anna Freud
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Layla

Layla is 15 and is academically capable. Ever since she returned to school
from lockdown her attendance has been inconsistent. She is a quiet
student but used to have a small group of reliable friends and has always
completed her classwork and homework to a high standard.

More recently her approach to her work has become less enthusiastic.
Teachers have noticed that her moods can be variable. Some days she
seems happy and gets on well in class, other days she’s very quiet, lacks
concentration and doesn't seem to want to participate in anything. She
has begun to forget to complete homework and doesn’t have much to say
when asked about it.

She has asked to move seats in two of her subjects. She told one teacher
that she thinks thinks people are judging her. For a while at the start of
the year she asked her form tutor if she could stay in her classroom at
lunch time but that teacher has now gone on maternity leave. She
frequently brings notes excusing her from PE.

Layla lives at home with her mum, dad and older brother. Her parents
both work in the health service doing stressful and demanding jobs. Her
older brother is in 6t form studying A levels. He is an academic high
achiever, but experienced significant homophobic and racist bullying
lower down in the school. Layla has a very strong relationship with her
maternal grandparents who live nearby. Her grandfather retired from
work recently because of ill health. Layla worries about him but also
enjoys spending time with him.

When they were at primary school, Layla and her brother
witnessed a violent street incident resulting in the death of a
teenager. Layla and her parents declined the school’s offer of
mental health support at that time.

Recently Layla’s attendance has become a more serious concern.
Attendance on Mondays is particularly poor. On other days of the
week she frequently comes in to school late. Often her mum has to
bring her and Layla sometimes becomes distressed after her mum
leaves. She will usually calm down quickly and then attend classes.
However, she very frequently asks to leave lessons for various
reasons.

Last week Layla had a dispute with a teacher because she was
using her mobile phone during the lesson. Layla shouted at the
teacher and wouldn’t hand her phone over as required by school
rules. She left the classroom and then went home without
permission. Layla has not come to school since.

Another student has confided in a member of staff they saw cut
marks on Layla’s arm. Layla doesn’t seem to spend much time with
her former friends.

¥ Anna Freud



Reflection - Formulation

5Ps

Adjust your 5Ps in handbook as we reflect

School
attendance and
mental wellbeing

DELEGATE HANDBOOK

Layla

Layla is 15 and is academically capable. Ever since she returned to school
from lockdown her attendance has been inconsistent. She is a quiet
student but used to have a small group of reliable friends and has always
completed her classwork and homework to a high standard.

More recently her approach to her work has become less enthusiastic.
Teachers have noticed that her moods can be variable. Some days she
seems happy and gets on well in class, other days she’s very quiet, lacks
concentration and doesn't seem to want to participate in anything. She
has begun to forget to complete homework and doesn’t have much to say
when asked about it.

She has asked to move seats in two of her subjects. She told one teacher
that she thinks thinks people are judging her. For a while at the start of
the year she asked her form tutor if she could stay in her classroom at
lunch time but that teacher has now gone on maternity leave. She
frequently brings notes excusing her from PE.

Layla lives at home with her mum, dad and older brother. Her parents
both work in the health service doing stressful and demanding jobs. Her
older brother is in 6t form studying A levels. He is an academic high
achiever, but experienced significant homophobic and racist bullying
lower down in the school. Layla has a very strong relationship with her
maternal grandparents who live nearby. Her grandfather retired from
work recently because of ill health. Layla worries about him but also
enjoys spending time with him.

When they were at primary school, Layla and her brother
witnessed a violent street incident resulting in the death of a
teenager. Layla and her parents declined the school’s offer of
mental health support at that time.

Recently Layla’s attendance has become a more serious concern.
Attendance on Mondays is particularly poor. On other days of the
week she frequently comes in to school late. Often her mum has to
bring her and Layla sometimes becomes distressed after her mum
leaves. She will usually calm down quickly and then attend classes.
However, she very frequently asks to leave lessons for various
reasons.

Last week Layla had a dispute with a teacher because she was
using her mobile phone during the lesson. Layla shouted at the
teacher and wouldn’t hand her phone over as required by school
rules. She left the classroom and then went home without
permission. Layla has not come to school since.

Another student has confided in a member of staff they saw cut
marks on Layla’s arm. Layla doesn’t seem to spend much time with
her former friends.

'_\ AnnaFreud }
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Assess

What made me vulnerable in the
first place? (Predisposing factors)

Triggers for the most recent
episode (Precipitating factors)

“The problem - presentation”™

' e

Positive things that I've got going for me (Protective factors)

P :‘ Anna Freud




Assess

Using tools to
refine
understanding

Ensuring tri-angulation

:‘ Anna Freud



What lies behind non-attendance?

It can be tempting to try and identify a simple reason and simple
solution for the attendance behaviour.

However, this is complex and often an interaction of several
factors.

For assessment to be meaningful it will need to be multi-faceted
and use a mixture of creative tools for drawing out views.

School should lead on this and involve the child or young person,

their family, key adults in school and involved professionals. School Attendance

The important element is the quality of the information that is
gathered.

This allows the areas of concern to be broken down into smaller
more manageable parts, identifying how they interact with and

contribute to the behaviours and lead to robust planning. ¥ Anna Freud


https://westsussex.local-offer.org/information_pages/476-risk-and-reslience-factors-of-ebsa%E2%80%8B

How can we use resources? Assess

. . o = S T
* It is very important for at least one trusted adultto | | & ﬁ —
listen fully and carefully to the student’s voice. e S
Ger /@  [29E 08

o o o e S @ @! @

* Not all students will necessarily require resources to [ & @i@j ﬁ <~ TTEo
facilitate their conversations with staff (simply . TR
talking may be enough for some), but it is helpful to =g U6 08
have a range of tools available in the school. = W [E@E e

 Schools will need to select and adapt these based
on:

« Student age
» Reading/language skKills
« Communication and/or learning difficulties

* We must always recognise the individual needs-
there is no magic bullet or one tool that fits all.




The function of non-attendance

What is pushing the
child AWAY from
school?

PUSH

To avoid school
related
stressors

Home related
reasons

To avoid social
situations
and/or
activities

To engage in
preferred
activities

Assess

What is pulling
the child
TOWARDS home?

11Nd

¥ Anna Freud


https://www.staffordshire.gov.uk/Education/Access-to-learning/Graduated-response-toolkit/School-toolkit/EPS-school-support-information-and-resources/Emotionally-based-school-avoidance/Emotionally-Based-School-Avoidance-Guidance-SCC-EPS-Sept-2020-PDF.pdf

ACt]V]ty B the ‘funCtiOn’ Assess

+
B SA° I find it easy to 1 find it easy to talk to | know how other 1 think | will do well in
understand my others about my people are feeling school
2 feelings S
BSA EBSA ! oo o (02,
o @ BED) e
Esue. Funciion 1: % avoid soreifing or 4 = (1
9 Fiod, Funcion 2 To sccps dthaut socel
i s e e g 0 e | RS 3] g o o sy ?
ok, i g | e B o H
2t o B D o
g oo e oa + o 1 2 3 4
EBSA BSA 1 think the work | do | have a lot of friends 1 like being around 1 like talking to other
in school Is good other students/children
Q students/children

8 %

5 6 ] 8
Atamems,

hd .
. + gy - 1 feel ok when | have 1 feel good about I know my family are My parents/carers do
o ok e, e e el e e to leave my myself ok when | am in 0o much for me
parents/carers school
o g b s AT o 9l £ 7 |
£33
;om }
1" 12

e Essex questionnaires S| | Ay Ak @ o K

(]
t a O S ] e C a . =
I I I otk Enucsttonal Papchobgy Savica 22
o I spend a lot of time | can talk to my My family do My family get on well
s ‘elancaziss Courly Cownall
° = +
attendance and
mental wellbeing e
e
Never - Ay
T a2 3 . s %
oELEGATE ToOLKIT
P ——
ICRO0) BACOut I i hor C P [" ‘aearakal
A )OO OQ0CO0O0 }
Py —— -
o e )
= OCCOO0OO0O0 L 1 oy 2 s m e
y P ————
maneanmey OO 0O O QOO 3 [ [Find it easy 1 B3Ik to others about my
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e O O C O QO Q(
50 or womed) if you go? 4 | Tthink T will do well in school
S o o 6 oe o0 5| T the work T da 7 school @ 3003
boTad & R o e )OO COOCOO0
Faceie o & [Thave s Tt oF e
e 3 e e 8 8 8 @ 7| [Tike baing around siher stdents/chidren
Hamily members when in schoof? -
—_— § [ T1Tke talking 5 oeher scudents/children
——emeam 0 OO OQOOQO
e o e e 5[ Tfest ox when T rave o Teave my
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https://schools.essex.gov.uk/pupils/social_emotional_mental_health_portal_for_schools/Documents/Lets%20Talk...we%20miss%20you.pdf
https://www.lancashire.gov.uk/media/930428/lancashire-ebsa-guidance-strategy-toolkit-2023-update.pdf
https://www.staffordshire.gov.uk/Education/Access-to-learning/Graduated-response-toolkit/School-toolkit/EPS-school-support-information-and-resources/School-non-attendance-guidance/School-non-attendance-guidance.aspx
https://www.staffordshire.gov.uk/Education/Access-to-learning/Graduated-response-toolkit/School-toolkit/EPS-school-support-information-and-resources/School-non-attendance-guidance/School-non-attendance-guidance.aspx

Activity - ‘mapping the school landscape’ ...

Look through the resources and consider:

School

* Physical environment
» Social environment ek
e Learning environment

Can we use this information to begin to
make ‘reasonable adjustments’?

«.2 AnnaFreud

S e
=N ¥ E[F @ TE
Baiz s 7w
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https://www.lancashire.gov.uk/media/930428/september-2022-ebsa-guidance-toolkit.pdf
https://www.staffordshire.gov.uk/Education/Access-to-learning/Graduated-response-toolkit/School-toolkit/EPS-school-support-information-and-resources/School-non-attendance-guidance/School-non-attendance-guidance.aspx
https://www.partnersinsalford.org/media/qjodageh/ebsa-guidance-for-schools-final-2022.pdf

Seeking the detail - scaling Assess

Scallpg togls lee an insight into academic difficulties, Bromley “Sort-it’ activity
relationships with teachers or other peers, or even the © ® ® O
specific learning environment. For example, a science lab No problem || Sometimes || B9 | | g uith me
being too sensory stimulating English | Maths | Science
Art PE DT B
Music ICT Circle Time
Talking Friends Writing

Bromley - When talking about different aspects of school, ask

the pupil to identify quickly their initial feeling as ‘no
problem’, ‘not sure’ or a ‘problem’.

Laddering Activity (example statements)

Score 1012 Score 4 or 5
Lancashire - When the pupil has rated their subjects, compare | |** ok
a high and low scoring lesson to give some insights into * Wale logRilogoups o dapatar , 1 g
1 1 » The teacher sometimes chanaes his mind ¢ | have a st place at the side of the class
tr] ggers for anX]ety. .1'nr'1!;.'a.'risim aulcn: :'hP. c.:l.xs.:t.é(:m]!‘.) :w]'u'}l’ P acan 4
things « Poople do not talk or mess about
The lab smells + The teacher doas not shout
* Anna Freud bl -
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Scaling exercises Assess

 Try using common tools to highlight key
times/areas/lessons of challenge.

How canyou help yourself?

« Remember to include home, travel and
non-school time.

e Anxiety :
thermometer ==
e Feelings scale . = /. T

:\ Anna Freud P =
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https://www.5pointscale.com/
https://www.tes.com/teaching-resource/zones-of-regulation-12361024

External support identified

Throughout the process be mindful if referral to external teams is appropriate:

Safeguarding E\c;lvljecl?;c;zn SENCO External SEN EHCP
e Referral e Liaison with e Unidentified e Ed Psych e Does EHCP
needed to EWS? need? e Speech and need
Front e Personalised e Reasonable Language updating
Door/SPA tracking adjustments . ASD pathway and/or
procedures - . Screening . Occupationa provison
e.g. tools - L Therapy plan -
standard Boxall . Hospital changing:
letters/text h P l
messages SChOOt OF
equivalent

» Is a multi-agency approach needed?
* Are we inviting any involved external agencies to be part of process?

¥ Anna Freud



Plan

Planning to best support
the child or young person.

:‘ Anna Freud
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Reasonable adjustments y

"When a flower doesn't bloom, you fix the
environment in which it grows, not the flower”

Alexander Den Heijer

;\ Anna Freud




When co-developing any reintegration plan, | pan
factors to consider are:

2o [ T How do they
understanding of manage daily |'|:|)0Wtd.0tthey ’I‘eel
their sensory transitions within 424> 1N lerag 1ons
profile? the setting? I Eligkst
of staff are they Whoare their  Are there safe
most comfortable  SUPPOrt network spaces for them
at school? at school?

with?

¥ Anna Freud


https://localoffer.northlincs.gov.uk/wp-content/uploads/2019/09/Sensory-Toolkit-Aug-2019-a.docx
https://localoffer.northlincs.gov.uk/wp-content/uploads/2019/09/Sensory-Toolkit-Aug-2019-a.docx

tivity - Layla’s Case Study

1. How can you support Layla to
successfully reintegrate back into
school?

. What things would you need to consider?

School
attendance and
mental wellbeing

DELEGATE HANDBOOK

:\ Anna Freud

10 minutes

Plan

Layla

Layla is 15 and is academically capable. Ever since she returned to school
from lockdown her attendance has been inconsistent. She is a quiet
student but used to have a small group of reliable friends and has always
completed her classwork and homework to a high standard.

More recently her approach to her work has become less enthusiastic.
Teachers have noticed that her moods can be variable. Some days she
seems happy and gets on well in class, other days she’s very quiet, lacks
concentration and doesn't seem to want to participate in anything. She
has begun to forget to complete homework and doesn’t have much to say
when asked about it.

She has asked to move seats in two of her subjects. She told one teacher
that she thinks thinks people are judging her. For a while at the start of
the year she asked her form tutor if she could stay in her classroom at
lunch time but that teacher has now gone on maternity leave. She
frequently brings notes excusing her from PE.

Layla lives at home with her mum, dad and older brother. Her parents
both work in the health service doing stressful and demanding jobs. Her
older brother is in 6t form studying A levels. He is an academic high
achiever, but experienced significant homophobic and racist bullying
lower down in the school. Layla has a very strong relationship with her
maternal grandparents who live nearby. Her grandfather retired from
work recently because of ill health. Layla worries about him but also
enjoys spending time with him.

When they were at primary school, Layla and her brother
witnessed a violent street incident resulting in the death of a
teenager. Layla and her parents declined the school’s offer of
mental health support at that time.

Recently Layla’s attendance has become a more serious concern.
Attendance on Mondays is particularly poor. On other days of the
week she frequently comes in to school late. Often her mum has to
bring her and Layla sometimes becomes distressed after her mum
leaves. She will usually calm down quickly and then attend classes.
However, she very frequently asks to leave lessons for various
reasons.

Last week Layla had a dispute with a teacher because she was
using her mobile phone during the lesson. Layla shouted at the
teacher and wouldn’t hand her phone over as required by school
rules. She left the classroom and then went home without
permission. Layla has not come to school since.

Another student has confided in a member of staff they saw cut

marks on Layla’s arm. Layla doesn’t seem to spend much time with
her former friends.

_\ Anna Freud




Reintegration planning Plan

A good reintegration plan:

 Is child-led and supported by parents/carers and school.

 |s informed by what the child finds difficult (assess) and not by
timetables or other contextual restrictions

* Has small steps to allow for confidence to develop and success
celebrated.

 |Is supplemented by appropriate, evidence-based
interventions/referrals.

¥ Anna Freud


https://schoolsweb.buckscc.gov.uk/send-and-inclusion/emotionally-based-school-avoidance-ebsa-toolkit/

Maintaining connection Plan

Letter writing
from peers and
staff to CYP

How do we ensure we o
0 o o o Reqgular key adult
maintain the relationship contact ith CYP

between school and home?

Sharing of tasks
and homework

Home visits

Allow CYP to visit
school in a safer way,
such as clubs, with
their favourite teacher,
with parents.

Virtual tasks
and contact

VY

Suggest
interventions
for parents

Resources from
gathering views of CYP
to be used at home by
parent or key worker

Gradual steps

S

¥ Anna Freud


https://schools.essex.gov.uk/pupils/social_emotional_mental_health_portal_for_schools/Documents/Lets%20Talk...we%20miss%20you.pdf

Plan examples

Plan

WSCC Return to School Planning Tool - Appendix 1

Return to School Planning - Feedback and analysis sheet

Child or young person (CYP) name:

Staff member name:

‘About Me’ section: What things and people are important to the
CYp?

‘My Home' section: How did they feel being at home? What did
they do? How did they feel about home learning?

‘Return to School’ section: How do they feel about returning to school? Are they looking forward to anything? What are their questions
about returning to school? What would they like to get better/need support with?

‘My Coping Toolkit/When I Feel Worried’ section: What activities were selected? Do they have a preference for one type?

Integrate the information above and the pictures selected on pages 889 (Version A) and 7&8 (Version B) to identify:

Push and pull factors keeping them away from school:

Avoid situations which are negative, social pressures and health concerns. (Pictures with
border colours light green, grey, blue and purple. These are areas to reduce through support.)

Push and pull factors encouraging them towards home:

Attention and time from parents, preferring to spend time more time out of scheol as it is
mare fun or stimulating. (Pictures with border colours dark green and orange. These are areas
to reduce through support.)

Push and pull factors encouraging them to attend school

Factors to promote attendance that were selected (Pictures with yellow borders. Find
opportunities to promote these)

Factors to promote growth which were not selected (Pictures with yelfow borders. Find
opportunities to develop these.)

4.5 Pupil / Young Person’s Attendance Support Plan

My Attendance Support Plan

I can get help by....

Name: My plan will be reviewed on {date)
by (who)
My key adults: My safe place:

| can go to this place by...

What I'm finding difficult at the moment:
.
.

S99

(R

My next steps are to:
-

o
a - "

To help me...

My teachers will:

My family will:

Twill:

Other changes in school (e.g. timetable, lunchtimes):

« 2 AnnaFreud


https://schools.westsussex.gov.uk/Page/10483
https://tradedservices.wakefield.gov.uk/Services/3604

Break

',t- 15 mins

_\ Anna Freud






What i1s an intervention?

Planned programme Based on a sound
theory

Q

Supported by
independent research
evidence.

Do



https://www.mentallyhealthyschools.org.uk/targeted-support/

Interventions

Lincolnshire Lincolnshire

Universal and Tar el roaches

The interventions that could be used will greathy depend on the specific needs of the child or young
person and the nature of the issues identified through the phases of the EBSA Pathreay. sy
provision that is put in place should not be considered a long-term solution but a bridge towards
ewentual reintegration. Continuesed assecoments to ensure apgpropriate provision is in place s key.
while mot an exhaustive list, here are somes potential interncentions or adiustments:

=  cChecking and doing the basics:

For axanmpe:

Gatrtinzg enough sleep

Eating heaatthfulby

Exercsing

Soang on wal ks

Connecting with people the CYP loves andfor trusts, induwding trusted adults at school.

= Interventions and adjwestments:

For exanmple:

Targeted imntercentions on key arceas of diffeculty

Rewisiom of instructional practices

Rewision of how the information is presented and delivered

Differentiated learming approaches

Adjusted expectations in line with emotional needs

Allowing a chilld to start a few minutes earlier or later than their class

Cchange of dasses J form group

Appropriate positicning within the cass to reduce the impact of sensony mesds
Allowsding a chilld to sit with a child they have an established relationship with
Phased return starting with favourite / least challenging lesson or time of the day,
starting small and building up; for example 15 mMinutes i a whole lesson is too maech

Essex

Funection 2: Aveiding difficult secial situations, evaluations or judgements in schoaol

As above, inferventions should include teaching about anxiety and how to manage it. Pupils
may also need fo be tfought specific social skills and given opportunities to proctice coping
skills in real-life situations, starting small and building up to those which are most challenging
for them.

If their anxiety and sociol difficulties are linked fo neuralogical diversity (such as Autism
Spectrum Disorder), they may need more specialised inferventions. Seek further advice from
wour school’s link Educational Psychologist or Inclusion Partner, where necessary.

+

Bromley

Emotionally-Based School Avoidance (EBSA) Interventions Sheet
Pupil: Year:  Date:

Initial actions that may resolve specific issues/barriers

v | Personalised support/intervention

Address and resolve any bullying or friendship issues that may be taking place (a
restorative justice approach may be appropriate)

Ask class/subject teacher(s) to make any specific and simple reasonable adjustments,
for example changing the seating plan or modifying homework expectations

Agree a change or set of changes in the routine around school with parents/carers (for
example, an exact plan for ‘drop-off or public transport in the morning might be
helpful)

Class-based differentiation and strategies for teachers and support staff to support

Quality First Teaching
v | Personalised support/intervention

All of the pupil’s class teachers and support staff made aware of pupil's circumstances
and relevant aspects of the plan

Advised differentiation and personalised strategies (some of which may be specific to
SEN)]) listed in a central place which is easily accessible to each class teacher and
teaching assistant and/or provided in a one-page profile

Wrap-around support and pupil self-care resources

Personalised suppert/intervention

Safe space(s)

Buddy/peer support system

Seating plan for each subjectteacher

Colour-coded/visual timetable including all parts of the school day (not only lessons);
this might include the step-by-step school journey and required equipment, as well as
beforefafter school provision and break time arrangements/options

‘Circle of adults’ personal reference (features names and photographs of key staff that
the pupil can check in with)

Special responsibilities/jobs

‘What if prompts personal reference (what to do in anxiety-provoking situations, e.g.
‘re-set activities')

Signal card, to show a teacher/support staff if they are feeling overwhelmed (important
for the pupil and staff to know what will happen when they use this — i.e. what
respanse the pupil can expect from adults and what adults can expect the pupil to do)

Do
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https://bromleyeducationmatters.uk/Pages/Download/8653c4da-c160-45ce-9037-d47fda8d2678/PageSectionDocuments
https://secureschools.essex.gov.uk/DisplayDocument.aspx?DocID=691
https://professionals.lincolnshire.gov.uk/downloads/file/2533/ebsa-interventions

Activity - Interventions () \ oo

* Are there any specific interventions that come
to mind for Layla?

Now think about your current whole-school
approach to mental wellbeing.

* What interventions do you already use?
 Are they applicable to supporting a CYP with

Layla

Layla is 15 and is academically capable. Ever since she returned to school
from lockdown her attendance has been inconsistent. She is a quiet
student but used to have a small group of reliable friends and has always
completed her classwork and homework to a high standard.

More recently her approach to her work has become less enthusiastic.
Teachers have noticed that her moods can be variable. Some days she
seems happy and gets on well in class, other days she’s very quiet, lacks
concentration and doesn't seem to want to participate in anything. She
has begun to forget to complete homework and doesn’t have much to say
when asked about it.

She has asked to move seats in two of her subjects. She told one teacher
that she thinks thinks people are judging her. For a while at the start of
the year she asked her form tutor if she could stay in her classroom at
lunch time but that teacher has now gone on maternity leave. She
frequently brings notes excusing her from PE.

Layla lives at home with her mum, dad and older brother. Her parents
both work in the health service doing stressful and demanding jobs. Her
older brother is in 6% form studying A levels. He is an academic high
achiever, but experienced significant homophobic and racist bullying
lower down in the school. Layla has a very strong relationship with her
maternal grandparents who live nearby. Her grandfather retired from
work recently because of ill health. Layla worries about him but also
enjoys spending time with him.

When they were at primary school, Layla and her brother
witnessed a violent street incident resulting in the death of a
teenager. Layla and her parents declined the school’s offer of
mental health support at that time.

Recently Layla’s attendance has become a more serious concern.
Attendance on Mondays is particularly poor. On other days of the
week she frequently comes in to school late. Often her mum has to
bring her and Layla sometimes becomes distressed after her mum
leaves. She will usually calm down quickly and then attend classes.
However, she very frequently asks to leave lessons for various
reasons.

Last week Layla had a dispute with a teacher because she was
using her mobile phone during the lesson. Layla shouted at the
teacher and wouldn’t hand her phone over as required by school
rules. She left the classroom and then went home without
permission. Layla has not come to school since.

Another student has confided in a member of staff they saw cut

marks on Layla’s arm. Layla doesn’t seem to spend much time with
her former friends.

_\ Anna Freud
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What if p

S~

-

If | don't know where
my classroom is...

I will get my plan
from my student
planner and see if
| can work it out

| will try and ask
someone in my class

| will ask my teacher

\\

-

rompts

-
What if | have nothing

If someone calls me
an unkind name...

| will try and walk
away and not swear
or shout

| will tell a teacher
why | feel upset

My teacher will deal
with it and talk to
that person

to do at breaktime...

| could go to
the library

| could buy a snack
and eat it in the
dining hall

| could find
my buddy

~

Lancashire booklet

Do

EBSA - )

BASED SCHOOL
AVOIDANCE GUIDANCE

STRATEGY & TOOLKIT @ -

:‘ Anna Freud


https://www.lancashire.gov.uk/media/930428/lancashire-ebsa-guidance-strategy-toolkit-2023-update.pdf

Review

~
&
L

'_\ Anna Freud



Review

Review

Action and support plan should be regularly reviewed with the
child or young person, parents and carers, key staff (SENCo, key
person, etc.) and other professionals (MHSTs, social workers, family
support workers, etc.).

Celebrate progress. Review  Assess
Remember that progress isn't always linear. ( )
Do

|dentify if there needs to be further consultation with, or
referrals to, other agencies.

Consider any new information or changes to the situation and
plan next steps.

Continue the cycle of Assess, Plan, Do, Review.

Plan

¥ Anna Freud



Using a graduated response Review

[Specialist}

|

|

|

|

Referrals to specialist support:
School Attendance Support Team
Ed Psych team

CYPMHS

Social Care

Virtual Schools (for LAC)

Youth Justice

SEN/Disability Teams

¥ Anna Freud



Apply strategies

Applying strategies and resources to
case studies to develop a plan.

. 4
&
L
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Activity - case studies

Select one of the case studies on your table (Mateo or Fatima) i

PUSH
|
1
1nd

or use an example from your own setting to:
« Carry out a formulation using the 5Ps. e e

« Work out the ‘function’ of avoidance.

« Consider and select appropriate assessment tools that you would use, in order
to...

 Create a plan, incorporating elements of the whole-school approach and
including any interventions that might be necessary.

« Present back and justify choice of tools, using the ‘Assess/Plan/Do/ Review'
structure.

:\ Anna Freud




Case study - Mateo

Mateo is a 5 year old boy. He has just moved to the area with his mum, joining the
school in the middle of the Autumn term. His mum recently lost her job and so moved to
be closer to family.

Mateo is generally well-behaved in class and in school. He is polite and appears to enjoy
learning; he would be considered academically able.

Mateo has become particularly friendly with one other child but otherwise comes across
as quite shy and insular; he often looks unsure and unhappy if that friend isn't at school.

When Mum drops him off at school he becomes visibly upset when she tries to leave,
refusing to let go of his mum. Often, staff have to physically lead Mateo into school.
Lunchtime supervisors have reported to Mateo's teacher that he often complains of a
tummy ache at lunchtime.

¥ Anna Freud



Case study - Fatima

Fatima is a 15-year-old girl at secondary school. She would be considered a high
achiever and very academic. Both her parents are heavily invested in her education
and are both doctors in the local village. Fatima doesn't appear to have a solid
friendship group and in class appears withdrawn and often looks unhappy.

It has been observed that at lunchtime she goes to the toilets and cries. She presents
as being quite closed off and reluctant to speak and reports to tutor that she
experiences heightened anxiety and panic when asked to speak in front of others.

Fatima's attendance is at 75% and school are concerned. Fatima says that she feels
sick as the reason she doesn’t want to go to school. Mum encourages her to go to
school and would tell her to ‘buck up’ and get on with things.

¥ Anna Freud



Good practice

Preparing for success.
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Work through your process

Emotionally Based School Avoidance (EBSA)
One-page essential school practice checklist

EBSA is a complex, multi-variant phenomenon and unigue for each pupil and their family, often
but not always intersecting with possible or identified SEND. Schools are strongly advised to make
use of the concise Bromley EBSA Toolkit, avallable with supplementary EBSA resources
provided on the SENCO Hub and the SEMH Padlet. This includes a set of eight supplementary
self-guidance and training materials, providing more detail, alongside other curated resources.

This checklist provides an ‘at-a-glance’ one-page list of essential peints of school praciice to
prevent, reduce and manage persistent absentesism where EBSA is likely or known feature.

Key points of expected practice:

Identify indicators of EBSA (attendance, patterns of work, peer relationships, adult
relationships. school belonging. personal, physical, environmental, efc.)

Explore risk factors of EBSA (school factors, family factors, pupil factors) and
protective factors in these areas.

Identify the functions (reasons) of the EBSA as negatively and positively reinforcing
(i.e. things the pupil wants o avoid or gain by not atiending schooal).

Explore push and pull factors (pushing towards aftending school, pulling away from
afttending school)

Establish a formulation (overview/summary of all of the above = hypotheses).
Devise and menitor a solution-focused plan of support (including refemals, class-
based approaches, reasonable adjustments, wrap-around and self-care strategies,
structured interventions and retum to school plan if necessary).

Common activities as part of this work:

Attendance fracking and enhanced attendance/education welfare interventions
Screening and checklists for SEND, including SEMH (particulary anxiety) = making
referrals for SEND assessments, if appropriate (e.g. Bromley Y, CAMHS, Community
Paediatrics, Speech and Language Therapy, Occupational Therapy. EP)

School refusal screening

Gathering information from pupil, staff, parents/carers (e.g. card sorts, scaling, ideal
classroom activity, round robins, surveys, conversations/meetings, etc ), including use
of Early Help Assessment, if appropriate

Risk assessments

Pasforal contacts and referrals — e.g. Children & Families Hub, Bromley Children
Project, Virtual School (if CLA)

Classroom-based approaches with teachers to adapt HQT. may include use of one-
page pupil profile/passport

Reasonable adjustments (e.g. equipment, passes, exams, trips, uniform)

Safe spaces and key adults in the school identified and provided

School day enhancements (.. clubs)

Wrap-around and self-care/coping strategies (e.g. exercises, visuals, apps, helplines,
home-hased approaches with parentsi/carers and community supports)

Structured interventions (e.g. CBT programs, anxiety management, social skills)

Interventions if EBSA is more entrenched:

Personalised timetables (e.g. full school day but some lessons out of cl \ative)
Reduced/part-time timetables with suitable remote leaming and support arangements
Step-by-step plan for a gradual retum to school (invelves finely graded steps)
Referral to Gateway Panel if persistently absent and with health evidence that pupil is
too unwell fo attend school; the pupil may require shori-term personalised education

Have you done everything?
What has changed? - stepped approach
Could some elements be repeated?

How will you hold this whilst waiting
for external support?

Y Anna

Freud


https://bromleyeducationmatters.uk/Pages/Download/3572594c-f4d5-4dbf-ad94-299f567daa46/PageSectionDocuments

What did young people said would
help them thrive in school?

Listen Be curious Prioritise Take Be more
Daisy -Robyn wellbeing action informed
-Erin -Jane -Alex

«.2 AnnaFreud
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https://centaur.reading.ac.uk/97405/

First steps and next steps

Think about: - What is your graduated approach?
* Who will you work with?
SENCO [ Specialist ]
Pastoral/HOY/ .
Class Designated
teacher/Form Safeguarding
tutor Leads
[ Targeted ]
Attendance CiC/LAC
. Designated S
/ officer Teachers [ U nive rsal ]
Parents/Carers

* How are you protecting your staff who are crucial to
these relationships and assessment?

o Give them time
o Celebrate and support relationships ) Ann(] FreUd




Review

An opportunity to reflect on
today’s training
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Learning outcomes

By the end of today’s training session, you will have:

Further understanding of school attendance and mental
wellbeing.

Recognised the positive impact of using a relational approach.

Increased awareness of the perspectives of children, young
people and families who have personal experience of EBSA.

Deepened understanding of evidence-based interventions and
strategies to use as part of a whole school approach.

Experience of selecting appropriate resources to assess and
plan support of school attendance and mental wellbeing.

¥ Anna Freud



Feed bac k fO rm Schools Training Feedback

Thank you for taking a moment to complete our
feedback form for today’s training.

For any questions following today’s training,
including training requests for your school,
please email school.training@annafreud.org

:\ Anna Freud
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Personal reflection

Complete a
whole
school audit

Prioritise a
focused

What is your starting point for tomorrow?

. . = p)
What is one thing you will do? Link with a

Governor/
trustee

Develop a
whole
school

Who will you share with?
approach

¥ Anna Freud



Questions’

For any questions following today’s training,
please email school.training@annafreud.org

annafreud.org

Anna Freud
building the mental
wellbeing of the
next generation
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Key resources

‘ To accompany this training and
support your development.

Y Anna Freud



Schools in
Mind

Sign up for monthly newsletter updates
about our resources, training, research and
A Anna Freud more.

Schools in Mind | Anna Freud

Access hundreds of free, clinically assured

» Anna Freud mental health resources and information for
Ment(]”y HGO'thy Schools schools and CollegeS.

Home : Mentally Healthy Schools

Anti-racism and A podcast, 10 practical resources and an e-

mental healthin learning course on anti-racism and mental
“8  schoolsedearning 1 oath in schools.

Anti-racism and mental health in schools

e-learning | Anna Freud » Anna FI‘GUd



https://www.annafreud.org/training/education/training-in-schools-and-colleges/anti-racism-and-mental-health-in-schools-e-learning/
https://www.annafreud.org/training/education/training-in-schools-and-colleges/anti-racism-and-mental-health-in-schools-e-learning/
https://www.annafreud.org/training/education/training-in-schools-and-colleges/anti-racism-and-mental-health-in-schools-e-learning/
https://www.annafreud.org/training/education/training-in-schools-and-colleges/anti-racism-and-mental-health-in-schools-e-learning/
https://www.annafreud.org/training/education/training-in-schools-and-colleges/anti-racism-and-mental-health-in-schools-e-learning/
https://www.mentallyhealthyschools.org.uk/
https://www.annafreud.org/resources/schools-and-colleges/schools-in-mind/
https://www.mentallyhealthyschools.org.uk/

Thank you

school.training@annafreud.org

Anna Freud
building the mental
wellbeing of the
next generation
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